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ABSTRACT 

This grade 5 social studies curriculum unit presents 
a course on Man In A Changing Society. An objective of the 
instructional program for this level is that the student broaden his 
perspective of the concept "man" from the family, community, and the 
state to understand his nation as a changing society. Units for study 
are: 1) A Nation Evolves From Immigration; 2) A Nation Emerges 
Through Conflict To A World Power; 3) Man and His Government; and, 4) 
Scarcity Is a Constant Reality (Optional). Format of the gui<*.e is 
consistent with this series, stating objectives and giving curriculum 
content in these major divisions: 1) Concepts; 2) Teaching 
Strategies; 3) Content and Materials; 4) Varieties in Strategies and 
Content; and 5) Evaluation. A specific objective of the fifth grade 
program is the improvement of social and academic skills through, 
opportunities of individualized or small group work. Related 
documents are: SO 001 185 through SO 001 189. (Author/JSB) 
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FOREWORD 



The Social Studies portion of the school curriculum is concerned with the most complex 
and stress oriented aspects of the human situation. This situation has become more acceleratei 
in recent years to the extent that existing curricula do not always respond to current problems 
nor are tley supported by valid data for effective responses. In consideration of this urgent 
need and obvious challenge, the Board of Education of Howard County requested a total revision 
of the Social Studies program. In response to this, the elementary Social Studies Committee 
developed a curriculum design and Incorporated appropriate instructional units. 

These units were organized on a conceptual basis with "A Study of 'dan" as th? central 
conceptual theme. Supportive data and processes are coordinated from history, thi social 
sciences and the humanities la the development of the units for grades one througi five. The 
klnuergarten program has been outlined, but units were not developed at this time. 

This program was developed by a group of elementary teachers in a series of summer 
workshops from 1968-1970, under the leadership of Miss Wilhe lraina Oldfield, Supervisor of 
^ Fler^ntary Schools. Consultant to the workshops was Dr, E. G. Campbell, Professor of 
Education, University of Maryland. 

Mary R. Hovet 
Director of Instruction 



ELEMENTARY SOCIAL STUDIES PROGRA 



GRADES K - V 



Kindergarten 

Themes Man anc His Immediate 
Pnviror ment 

I . The Schoc 1 

II. Community Helpers 

III. Health ard Safety 

Additional or Cptional Units 

IV. Animals 

A. Animals of the Farm 

B. Animcls of the Zoo 

V . Holidays 



Grade II 

Theme: Man In the Community 



I. People Create Communitie 

II. The Community and Its 
Natural Resources 

III. Comparison of Communitie 
Around the World 




Graoe I 

Theme: Man In the Family 

I. Role Individuals Assume 
Within the Family 

II. Interdependence of Family 
UemDers 

III. Cooperation of Family 
Members 



iii 



Grade III 

Theme: Man and His Institutio 

I. Government as an Institu 

II. Transportation and Commui 

III. Urbanization and Industr 

Additional or Optional Unit 

IV. Education as an Institut: 
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ELEMENTARY SOCIAL STUDIES PROGRAM 



s Immediate 
t 



lpers 

Safety 

.onal Units 



of the Farm 
of the Zoo 



i Family 

iuals Assume 
'amily 

:nce of Family 
of Family 







GRADES K - V 





Grade II 




Grade IV 


Theme: 


Man In the Community 


Theme 


; Man In His Regional 








Environment 


I. 


People Create Communities 


I. 


The Cultural heritage 


II. 


The Community and Its 




of Maryland 




Natural Resources 


II. 


Maryland as a Geographic 


III. 


Comparison of Communities 




Region 




Around the World 


III. 


Maryland’s Economy In a 








National and World Setting 






IV. 


'•lap and Globe Skills 



Theme 


Grade III 

: Man and His Institutions 


Theme 


Grade V 

: Man In a Changing Society 


I. 


Government as an Institution 


I. 


A Nation Evolves from 


II. 

III. 


Transportation and Communication 
Urbanization and Industrialization 


II. 


Immigration 

A Nation Emerges Through 


Additional or Optional Unit 


III. 


Conflicts to a World Power 
Man and His Government 


IV. 


Education as an Institution 


Additional or Optional Unit 



IV. Scarcity In a Land of 
Abundance 



RATIONALE 



Man's knowledge In the past few decadee has Increased at an explosive rate. Becaui 
of this increasing knowledge, our students must be educated to deal with new facts and 
conditions. Students must learn to cope with the problems brought about by rapid tech- 
nological change and Increased urbanisation. Therefore, students must be assisted to 
acquire the knowledge, value perspectives, and skills needed to meet the challenge of 
the complexities of modern life. 

Inquiry through the Social Studies la one way to meet the problems of the future. 
We era of the opinion that the Social Studies are a major way by which we help the 
student to batter understand himself and his social environment, and to use this under- 
standing to relate In a meaningful way to present and future conditions. The ultimate 
goal of Social Studies is to develop a parson who can think, behave, and function as 
a rational human being and responsible citizen. In order to reach this goal, we 
utilise date abstracted from the Social Science disciplines of hlatory, political 



science, sociology, geography, psychology, anthropology, end economics together with 
the humanities such as literature, art, and music. Through specific technique and by 
implication, the Social Studies program will be closely interrelated with the total 
school curriculum. 

In order to fulfill the suggested purposes basic to an adequate Social Studies 
program for Howard County an articulated K-12 program was developed. This Social 
Studies design is logically arranged in a K-12 sequence, built around the idea of 
Man as the central theme. Each year the student is exposed to concepts which act 
as organizers for the year’s study. This conceptual design allows for a great deal 
of flexibility on the part of the teacher who can utilize a great range of historical 
and social science data in order to support the conceptual structure. By design this 
arrangement of concepts allows for a coordinated perspective with which to view the 
study of man through the elementary and secondary school. The emphasis is no longer 
on content as an end in itself, but on procedures by which students utilize content 
as a means to an end. 



0 



Through effective instructional procedures » we seek to provide our students with 
methods *nd techniques that will help them use key understandings in adapting to modern 
cultural, social, and scientific developments* With the variety of material and re- 
sources presented in this guide, the teacher should be able to adapt programs to the 
range of ability levels in any given classroom. It is suggested that through the use 
of this guide each child will be offered the means t r develop his potential abilities 
to the fullest. 

Teachers are urged to read and keep abreast of current developments in the Social 
Studies. It is anticipated that teachers will use their own ideas and techniques in 
adapting this program to their individual situation. 

No curriculum guide is ever final. It is suggested that teachers make marginal 
notes indicating weaknesses and strengths of the units and evaluate them on the form 
provided. Teachers are urged to share any original material or ideas they have used. 
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GENERAL OBJECTIVES 



(K-12) 



The student will demonstrate competencies at all levels of the cognitive, Affective, 
and psycho-motor domains as he engages in the processes of inquiry peculiar to the social 
studies. 

The student through reflective thinking will utilize logical processes of the scientific 
method by engaging in inductive and deductive thinking. 

The student will know the processes and procedures of his immediate, local, state, 
national, international, and world institutions. He will be able to participate in his 
society which may promote social change. 

The student will receive information about other cultures. After comprehending and 
synthesizing this information, he will organize, evaluate, and characterize the individuality 
of these cultures as well as the reciprocal contributions cultures have made to the 
development of civilization. 

The student will respond to, analyze, and evaluate his relationship to and needs 
from the physical environment. 

The student will be encouraged to realize his individuality and role so that he may 
function with efficiency and direction within the framework of social institutions. 

The student will comprehend and value the contributions to his own culture of various 
racial and ethnic groups. 

The student will critically examine the attitudes and Judgments which have been 
expressed about racial and ethnic groups and be able to separate myth from reality. 

The student will comprehend, value, and analyze the characteristics of the American 
Way of Life as a unique expression of institutions and cultures gain an understanding 
“O complexities of contemporary society. 



GRADE FIVE 



THEME: MAN IN A CHANGING SOCIETY 

CONTENTS 



Explanation of Grade Five Program 



Page 1 



Unit I - A Nation Evolves From Immigration 
Explanation of Unit I 
Objectives for Unit I 
Outline of Content for Unit I 

Unit II - A Nation Emerges Through Conflict 
to a World Power 
Explanation of Unit II 
Objectives for Unit II 
Outline of Content for Unit II 



Unit III - Man and His Government 
Explanation of Unit III 
Objectives for Unit III 
Outline of Content for Unit 



III 



Unit IV - Scarcity Is a Constant Reality 
(Optional) 



Page 2 



Page 15 



Page 32 



Page 58 
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MAN IN A CHANGING SOCIETY 
EXPLANATION FOR GRADE FIVE PROGRAM 

The fifth grade student broadens his perspective of the concept "man" from the family, 
community, and the state to understand his nation as a changing society. He should realise 
that through man's interaction and interdependence, social change emerges. He is strengthening 
his attitude toward groups of people whose origins, values and customs are different from his 
own. The child in the fifth grade expresses a quest for ft wide variety of factual information, 
but guidance is needed to assimilate facts in the formation of generalizations about the nation 
as a changing society. Student improvement of social and academic skills is encouraged through 
the opportunities of individualized or small group work. 

The scope of the fifth grade social studies program, "Man in a Changing Society", is 
explored through sub-concepts drawn from the disciplines of various social sciences. 
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Gvads 5 Unit I - A Nation Ercl 9a Fix-* landg/ation 



A MATIOH EVOLVES FROM UKtORATIOB 
EIHUFATICW 

Only in Aaerlca have so many different people ccsx tc lire ird work together. 
A new Anericaa culture has grown out of the mixture of sa ay old cultures, brought by 
wdlll ana of isadgrants. This unit seeks to develop an understanding of a nation that 
has evolved through the iandgratioa of nary peoples. It endeavors to support the 
realisation that ohanges have resulted from the contributions node to the Anerlcan 
culture by many different groups. Recognition is given to the Motivation and outcoae 
of iadgraticn. Further, an opportunity is afforded to coordinate Materials froa 
docuMeats, ansie, art and literature. 



Grad* 5 Unit I - A Nation Evolve* From Immigration 



A NATION EVOLVES FROM IMMIGRATION 
OBJECTIVES 

1. The student* will be able to identify orally or in writing several of the groups that 
have iaaigrated to America. 

2. The student^ will be able to distinguish and analyse the multiple causes of immigration. 

3. The students will be able to identify orally and/or in writing some of the unique contri- 
butions made by ethnic and national groups in the United States. 

4. The students will be able to identify by example the multiple and complex problems that 
resulted from inigration. 

5. The students will be able to give examples showing that Americans are imai grants or 
descendants of immigrants. 

6. The students will demonstrate their willingness to receive information about other people 
and attempt to understand about other people. 

7. The students will demonstrate in written or oral font a greater acceptance of other 
cultures and a willingness to interact with ethers. 



Grad* 5 Unit I - A Nation Evolv s From Immigration 



OUTLINE FOR UNIT I 
A NATION EVOLVES FROM IMMIGRATION 



A. Motivation for Immigration 

1. Search for economic opportunity 

2. Search for religious freedom 

3. Search for personal and political freedom 
4* Forced immigration - i.e. slaves, bound 

people, criminals. 

B. Welding a Nation Through Immigration 

1. Contributions to various fields of endeavor 

a. Arts 

b. Sciences 

c. Technology 

d. Sports 

2. Problems faced by immigrants 

a. Prejudice and discrimination 

b. Adjusting to new environment 

c. Poverty 

d. Restrictive legislation 
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Grade 5 Unit I - A Nation Evolves from Immigration 



CONCEPT-ORIENTED SUB-TITLE 
A. Motivation for Immigration 
1. Economic 

a. Immigrant 

b. Migrant 

c. Emigrant 



TEACHING 



I. Opener: 

Show a map of the world on 

Have map showing ancestry c 
American people. 



Washington, George - 1 

Franklin, Benjamin - I 

Jefferson, Thomas - 1 

Bell, Alexander Graham - ■ 

King, Martin Luther - - 

du Pont, Irenee 
Kennedy, John F. - ! 

Agnew, Spiro - ( 

Berlin, Irving - I 

Einstein, Albert - { 

Eisenhower, Dwight D. - ( 

Como, Perry - • 



Have children speculate as i 
the bulletin board. 

Have each child select a pei 
science or arts field. Hav< 
about the ancestry of this ] 

the bulletin beard. 

II. Openar: 

Ask children: 

1. Have you ever moved to 

2. Why did you move? 

3. Did the move cause any 

4. What are some of the ti 



From the opening questions < 
there were a variety of reas 
because of the move. 

List answers on the board o* 

5 reference. 



Svolve s from Inmigration 
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TEACHING STRATEGIES 



ion 



I. Opener: 



Show a map of the world on the bulletin board. 



Have map showing ancestry of some of the more famous 
American people. 



Washington, George 
Franklin, Benjamin 
Jefferson, Thomas 
Bell, Alexander Graham - 
King, Martin Luther 
du Pont, Irenee 
Kennedy, John F. 

Agnew, SptLro 
Berlin, Irving 
Einstein, Albert 
Eisenhower, Dwight D. - 
Como, Perry 



England 

England 

England 

Scotland 

Africa 

France 

Ireland 

Greece 

Russia 

Germany 

Germany 

Italian 



Have children speculate as to the significance of 
the bulletin board. 



Have each child select a personality from the sports, 
science or arts field. Have them get information 
about the ancestry of this person in order to add to 

tine bulletin beard. 

II. Opanar: 

Ask children: 

1. Have you ever moved to another school or community? 

2. Why did you move? 

3. Did the stove cause any changes in your life? How? 

4. What are some of the things you left behind? 

From the opening questions elicit from the children that 
there were a variety of reasons, problems and adjustments 
because of the move. 






List answers on the board or make a chart for future 
reference. 



Grade 5 Unit I 



VARIANTS IN STRATEGIES 

CONTENT AND MATERIALS AND CONTE F* 

I. Map of World 

Map of United States 
Map of Maryland 
Encyclopedia 



II. Make a fasdly tree using a 
chart or nake a cardboard tree 
using the roots to represent 
your ancestors. 




VARIANTS IN STRATEGIES 
MATERIALS A M) , .CCTfTg^ 

States 

ad 



SmPATION 



I. Evaluate child's research 
and contribution to group dis- 
cussion and bulletin board. 



II. Make a f sally tree using a II. Evaluate child's contri- 

chart or naks a cardboard tree button bo group discussion, 

using the roots to represent 
your ancestors. 



O 
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Grade 5 Unit I - A Nation Evolves From Immigration 
CONCEPT-ORIENTED SUB-TITLE 




A. Motivation for Immigration (continued) 
1. Economic (continued) 



2. Religious Freedom 



III. Opener: 

Do you knovj 
from? 

Did they co 
States? 

As an assig 
tives, or n 
reporter to 

What are so 

1. When d 

2. From m 

3. For wh 

4. Where 

5. What v 
(Note . 

quest 
to fi 

IV. Opener: 

FTom the in 
the rsmolti 
origin to k 

1. During 
locate 

2. Be sui 
immigi 

3. Start 

4. list t 

a. R< 

b. Ec 
e. Ac 

d. Fi 

e. It 

5. Con pa? 



6 



on 



;ion Evolves Froa Immigration 
CD SUB-TITLE 



TEACHING STRATEGIES 



igration (continued) III. Opener: 

iinued) Do you know where your parents and grandparents came 

! from? 

Did they come from any place other than the United 

| States? 

As an assignment have children interview parents, rela- 
tives, or neighbors about their ancestry. Act as a 
reporter to interview. 

What are some questions we should ask in interviewing? 

1. When did they cone to America? 

2. Trea what countries did they cone? 

3. For what reason did they come? 

4. Where did they settle? 

5. What was their occupation before coming? 

(Bote: Do not press for an answer to all these 

questione. Accept what the children are able 
to find out.) 

edoei IT. Opener: 

From the inforaation acquired through interview, compile 

the results ea the beard. fetal the. resultsef aatieaal 

origin to be uaed in a bar graph. 

1. During the diecuseion of ancestry have the children 
locate their origin on a map. 

2. Be sure to establish the meaning ef ancestry , 
Immigrant, sal grant, migrant, descendant. 

3. Start an outgoing vocabulary list or box. 

4. List the reasons for coaing to a new country. 

a. Religious 

b. Economic 
e. Adventure 
d. Freedom 

a. Involuntary servitude 

5. Compare these reasons with the first list of reasons. 
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Grade 5 Unit I 



VARIANTS IN STOAT! 
AND CONTENT 




CONTENT AND MATERIALS 



HI. Write about traditioi 
customs of your faad] 

Can you bring picture 
somebody tell about 1 
inmdgrant. 



IV. Locate origins on a a 
or bulletin board usl 
made by pupils to rej 
ancestral background, 
key to explain symbol 



VARIANTS IN STRATEGIES 

S AMD CONTENT UVALPATION 

III. Write about traditions or III. Svaluaro child’s interview 

customs of your family. and report 

Gan you bring pictures or have 
somebody tell about being an 
land grant. 



IV. Locate origins on a wall np IV. Evaluate children’s 

or bulletin board using symbols contribution to 

made by pupils to represent his discussion, 

ancestral background. Make a 
key to explain syabols. 
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Grade 5 Unit I — A Ration Evolves Proa Inaigration 

. CQRCgPf-nRTBMTKD SUB-TITLB 

A. Motivation for Immigration (continued) 7. Opener: 

2. Religious Freedom (continued) Who were sane 

land? 



Enoourage chi_ 
people were ar 
( Indiana -7ii 

Read to get me 



VI. Opener: 

Filnstrip and 

As children wa 
answers to the 

1. Who were t 

2. Where did 

3. When did t 
4* Where did 
5* What types 

did they t 

6. What probl 

7. What know! 

8. What new s 

9. What did t 

If questions a 
find out* 
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TEACHING STRATEGIES 



Lgration (continued) 
sodom (continued) 







7. Opener: 

Who were same of the first people who cane to this 
land? 

Encourage children to speculate about who the first 
people were and from where they case and why. 
(Indiane-Vikings) 

Read to get more information about same. 



71. Opener: 

Filmstrip ard record The First Settlers - frames 1-31. 

As children watch and listen they will try to find 
answers to the following questions: 

1. Mhe were the settlers? 

2. Where did they come from? 

3. When did they come? 

4. Where did they settle? 

5. What types of climate, land and national resources 
did they find? 

6. What problems did they faee? 

7. What knowledge and skills did they bring with them? 

8. What new skills did they have to learn? 

9. What did they contribute to America? 

If questions are not answered in the film, then read to 
find out* 



Grade 5 Unit I - 
CONTENT AMD MATERIALS 



VARIANTS IN STRATEGIES 
AND CONTENT 



V. - VI, - VII. - VIII. 



V. 



In These United States 
Froston & Tottle 
D. C. Heath 

living in the United States 
Outright and Jarolimilic 
MacMillan Co. 

Early Settlers in America 
Helene Hanf 
Charles E, Merrill 

The First Book of Early Settlers 
Louise Dickinson Rich 
Franklin Watts, Inc. 

Our Country* s Story 
laidla 1 . Bros. 

Your Country and Mine 
G. 3. Brown 
Ginn and Co. 



VI. 

F5 & R Discovery, Exploration 

and Colonization of America 

SVE - The First Set tiers- Jamestown 



Children may investigate customs 
and contributions of the Indians 
arjd/or Vikings. 



VI. ‘'Croaton" "Virginia Dare" 

"Lost Colony" 

Tell what these words have in 
common. Read to find out about 
Roanoke and write your onding 
to this venture. 

Susan Constant, Godspeed 
and Discovery 

Read about these three vessels 
• and write a story about being 
aboard, in the crossing. It. can 
be a log or letter. 

Colonial Doll 

Have a group of students ask 
a farmer for some of the ears 
of corn left in his field. 

(Not husked). Collect some wild 
berries to make dye. Use ear 
of conn (with husks) as the 
total doll. Use the dye for 
facial features. 



O 
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VARIANTS IN STRATEGIES 
AND CONTENT 



EVALUATION 



V, Children may investigate customs V, Evaluate students' contribu- 

and contributions of the Indians tions to class presentation, 

and/or Vikings. 



town 



VI. "Croat on” "Virginia Dare" 

"Lost Colony" 

Tell what these words have in 
common. Read to find out about 
Roanoke and write your ending 
to this venture. 

Susan Constant, Godspeed 
and Discovery 

Read about these three vessels 
- and write a story about being 
aboard in the crossing, Tt can 
be a log or letter. 

Colonial Doll 

Have a group of students ask 
a fanner for some of tho ears 
of corn loft in his field. 

(Not husked). Collect some wild 
berries to make dye. Use ear 
of corn (with husks) as the 
total doll. Use the dye for 
facial features. 



VI. In which colony would you like 
to have lived in colonial days? 
Why? 

Pretend you are one of the 
Jamestown settlers and write a 
letter to a friend in England. 
You might tell in detail about 
tho conditions that made James- 
town a poor place to live. 

Pretend you have come to America. 
Write an autobiography or diary 
explaining reasons, problems, 
customs, and personal feelings. 
Base your writings on informa- 
tion you have learned from 
your readings and class dis- 
cussions. 

Check on vocabulary. 



Grade 5 Unit I - A Gat ion Evolves From Immigration 



can 



:d si ' 3-1 



A. Motivation for Lrjnigration (continued) 
3. Personal and Political Freedom 



VII. Opener: 

Start an 
events ii 
class anc 
All inpoi 
historic* 

VIII. Opener: 

Read to 1 
(Plynoutl 
Mayflower 

A. Have 
for 1 
supp: 

3. Usinj 
cont: 
main 
1 . 
2 . 
3. 
h. 

5 . 

6 . 

7. 
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-n Evolves From Immigration 
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CHINS oTPJT.TlES 



ration (continued) VII. Opener: 

: litical Freedom Start an on-g'-ir»g time-line of important dates and 

events in American History. Have a large cne for 
class and each child can do an individual one. 

All important dates will be added to help understand 
historical sequence. 

VIII. Opener: 

! Read to the class a story about another colony. 

(Plymouth). Suggested reference Children of the 
Mayflower . 

, A. Have ciiildren use same questions as were used 

i for the Jamestown study. They may read to 

i supplement the information. 

I 

i 3. Using their answers have class compare and 

contrast the two colonies. The following 
main ideas should be brought out. 

1. Came from another continent. 

2. Came for different reasons. 

3. All experienced hardships. 

A. Brought their own culture. 

5. P.ecognition of some type of government. 

6. Problems in religion. 

7. Variety of contributions; 

a. Government 

b. Slavery 

c. Language 

d. Others 
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Grade 5 Unit I 



CONTENT AMD MATERIALS 



VARIANTS IN STRAT GI3S 
__ AND CO NTENT 



VIII. 

How Documents Preserve Our Freedom 
Benefic Press 



VIII. 

Show Film F 72 Pilgrims or 
F-105 Pilgrims in Americ a 
Part 2. 



Children of the Mayflower 
Comfort 



Refer to questions used 
for discussion of Jamestown. 



F 72 Pilgrims - County Media Center' 

F 105 Pilgrims in America Part 2- 
County Media Center 



Children may divide into 
groups and prepare reports 
on the settlement of each 
of the original colonies. 



FS 36 M iles Standish . County 
County Media Center 

FS 7R The Puritans and the Pilgrims . 
County Media Center 



Discuss qualities of leader- 
ship as exhibited by the 
early settlers. 

Colonial Bonnet 

Instructions in McCall * s 
Make It Book or Fun with 
Pacer . Can be found in 
Media Center. 



Quill Pen 

Get turkey feathers. Cut 
shaft tip at an angle. Use 
dye or ink made from berries 
to do some writing. 



O 

ERIC 



T RIALS 



VARIANTS IN STRA1 1125 

AND CONTENT EVALUATION 





VIII. 


VIII. 


! 

Irve Our Freedom 


Show Film F 72 Pilgrims or 


List those factors that 


F-105 Pilgrims in America 


indicate the similarities 




Part 2. 


and differences between 


flower 


Refer to qw ' ons used 


Jamestown and Plymouth. 
(List in two columns). 

Compare three groups 
living in America at that 


County Media Center" 


for discussiv,. of Jamestown. 
Children may divide into 




groups and prepare reports 


time - Negro, Indian, 


America Part 2- 


on the settlement of each 


Colonists. (List simi- 


ia Center 


of the original colonies. 


larities and differences 


ish. County 


Discuss qualities of leader- 


in columns). 


ia Center 


ship as exhibited by the 




s and the Pilgrims, 
ia Center 


early settlers. 
Colonial Bonnet 




O 


Instructions in McCall's 
Make It Book or Fun with 
Paper. Can be found in 
Media Center. 

Quill Pen 

Get turkey feathers. Cut 
shaft tip at an angle. Use 
dye or ink made from berries 
to do some writing. 
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Grade 5 Unit I - A Nation Evolves From Immigration 



er|c 



COt'CEPT-CRIFNTED SUB-TITL E 



C ACHING SI RA 



A. Motivation for Immigration (continued) IX. Opener: 

3. Personal and Political Freedom (continued) Have a picture of the 

Liberty Enlightening t 
board. We have talkec 
the earlier immigrant* 
who immigrated to thi« 
grants of today have 1 

Read the story The St< 
by Natalie Miller, Chi 
give background of th< 

Have copies of the po« 
Lazarus. 

1. Read the poem. 

2. What does she m< 

3. To whom is the * 
second part of 1 

4. What do you thir 

X. Opener: 

Show the film The Melt 
using the following qi 

1. What was the fii 

2. What did the St* 
symbolize to th« 

3. What hopes or b< 
have for the nev 
betterment for < 

4. What were some c 
immigrants? (Lai 
of money.) 

5. What was the si{ 
stopping at Elli 

6. Where did they s 
for a living? 



migration 



:ontinued) 



erJc 



CACHING STRATEGIC 



IX. Opener: 

Have a picture of the Statue of Liberty (Real name- 
Liberty Enlightening the World) on the bulletin 
board. We have talked about some of the hopes of 
the earlier immigrants. Were these the last people 
who immigrated to this new world? Do the immi- 
grants of today have the same hopes? 

Read the story The Story of the Statue of Liberty 
by Natalie Miller, Children’s Press, Chicago to 
give background of the statue. 

Have copies of the poem "The New Colossus" by Emma 
Lazarus. 

1. Read the poem. 

2. What does she mean "Mother of Exiles"? 

3. To whom is the authoress referring in the 
second part of the poem? 

4. What do you think the poem means to immigrants? 

X. Opener: 

Show the film The Melting Pot . Discuss the film 
using the following questions as a guide. 

1. What was the first thing the immigrant saw? 

2. What did the Statue of Liberty mean or 
symbolize to the immigrants? 

3. What hopes or beliefs did the immigrants 
have for the new country? (Land of gold, 
betterment for children, if not for self.) 

4. What were some of the problems of the 
immigrants? (Language, place to live, lack 
of money.) 

5. What was the significance of all immigrants 
stopping at Ellis Island? 

6. Where did they settle and what did they do 
for a living? 



Grade 5 Unit I 



VARIANTS IN 
AND CON' 



\ 

i 

( 



CONTENT AND MATERIALS 



IX. 



Picture of the Statue of Liberty 
Copy of the poem "The New Coloeaus" 
The Story of the Statue of Liberty . 
Natalie Miller 

McClellan, Black & Black 
Citizena All f Houghton Mifflin 



IX. The first line of the 
ferring to one of the 
Ancient Wonders of th 
See what you can find 
Colossus of Greek fan 

Gather information at 
significance of Ellis 
in New York Harbor be 



Gather information at 
coining an American ci 
(Specific procedures. 
All, McClellan, Blacl< 
h 7S. Investigate cor 
countries from which 
of immigrant a came . 



f ' X. 

j l 

| F 83 The Melting Pot 

} County Media Center 



X. Is /unerica a "Melting 
it in the words of hi 
Digler, "a salad" whe 
the salad is an entit 
lettuce can still be 
from the chicory, the 
from the cabbage". Ej 
your own wo**ds what t 
Do you think we are e 
pot" or "salad"? Just 
answer. 



er|c 



IAL5 



f Liberty 
ew ColoSSUS" 
of Liberty . 

k 

n Mifflin 



er 
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VARIANTS IN STRATEGIES 

AND CONTENT 

IX. The first line of the poem is re- IX. 
ferring to one of the Seven 
Ancient Wonders of the World. 

See what you can find about a 
Colossus of Greek fame. 

Gather information about the 
significance of Ellis Island 
in New York Harbor before 1954* 

Gather information about be- 
coming an American citizen. 

(Specific procedures.) Citizen's 
All. McClellan* Black & Black 
'A/'A. Investigate conditions in 
countries from which large groups 
of immigrant s came . 

X. Is America a "Melting Pot" or is X. 

it in the words of historian Ca.1 
Digler, "a salad" where "though 
the salad is an entity, the 
lettuce can still be distinguished 
from the chicory, the tomatoes 
from the cabbage". Explain in 
your own words what this means. 

Do you think we are a "melting 
pot" or "salad"? Justify your 
answer. 
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EVALUATION 

How do the reasons immi- 
grants had for coming to 
America in the late 19th 
and early 20th centuries 
compare with the reasons 
they had for coming to 
America during the 
colonial period? 



Why is "nation of immi- 
grants a good name for 
the United States? 

Why are you proud to be 
an American? 

How can you show your 
love for America? 

(Evaluate responses 
to the above questions.) 



Grade 5 Unit I - A Nation Evolves From Immigration 



CCNCSr^BJS NTEf) StHR -TITLE 

A. Motivation for Immigration (continued) 



X. (continued) 



3 . Personal and 



Political Freedom 



(continued) 7. 

A. 

9. 

10 . 

11 . 

12 . 



How was this necr 
United States? 
Were all iromigran 
America? 

What did the imim. 
in America? 

What did some imr. 
What is the meani 
Is America reall; 
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olves From Immigration 

-TITLE 

(continued) 

1 Freedom (continued) 
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X. (continued) 

7. How was this necessary for the growth of the 
United States? 

ft. Were all immigrants successful after coming to 
America? 

9. What did the immigrants have to do to survive 
in America? 

10. What did some immigrants contribute to America? 

11. What is the meaning of Melting Pot? 

12. Is America really a Melting Pot? 



32 



rsde 5 Unit I 

CONTENT AND MATERIALS 



VARIES IH STRATEGIES 
'JTO CONTENT 



EVALUATE 
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Grade 5 Unit I - A Nation Evolves From Immigration 




CONCEPT-ORIENTED SUB-TITLE _ 

P- Welding a Nation Through Immigration 

1. Contribution 

2. Problems 



TLACHIK 



XI. A. Vfhen did immigration t 
process.) 

B. What were some of the 
in this film? 

C. Were there any other p 

Irish - Negroes- Jewa 

D. Let’s investigate scr, j 

E. Students may select a 
study. Use the folio* 

1. What reasons did 

2. Compare these rea 
the Colonial per' 

3. What things in Ur 
attracted imtnign 

4* What obstacles di 

5. Were they able tc 

6. Did all immigrant 

7. How did the peopi 
the immigrants? 

8. What were some o. 
I; yeur” group mada 

9. Who were some out 

F. Have class in media c-’ 
available. After read 
will compile their inf 
ways. 



G. Following group presen 
filmstrip and records 
acquired. 



H. After all background m 
do a summary chart of 
of all immigrant group 
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ii 



r rom Immigration 



ation 



teaching strategies 



XI. A. When did immigration take place? (continuing 

process.) 

B. ’What were some of the groups of immigrants mentioned 
in this film? 

C. Were there any other groups? 

Irish - Negroes- Jews - Puerto Ricans - Chinese 

D. Let’s investigate some of these individual groups. 

5. Students may select a rarticular group for in-depth 
study. Use the following questions as a guide : 

1. What reasons did they have for coning? 

2. Compare these reasons with the reasons of 
the Colonial period. 

3. What things in United States would have 
attracted immigrants? 

4. What obstacles did the immigrants face: 

5. Were they able to overcome these obstacles? 

6. Did all immigrants choose to remain here? Why? 

7. How did the people in America feel about 
the immigrants? 

S„ What were some of the contributions that 
"yeur" group made to this country? 

9. Who were some outstanding peopla? 

F. Have class in media center utilizing all materials 
available. After reading and note-taking, children 
will compile their information and share in various 
ways. 

G. Following group presentations, use Warren Schloat 
filmstrip and records to supplement infoncation 
acquired. 

H. After all background materials have been presented 
do a summary chart of problems and contributions 
of all inani.gr ant groups studied. 
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rad«j 5 Unit I 


tt^nr r». T <?wv. • n 

J r\ .‘ ' .1 ' J : . 1 x ' li\ i jU ’ 




CONTENT AND MATERT'E-G 


AH’* f!rP! m 3'TT 


EVAi CATION 


s. • 


XI. 


ra. 


liow Immigrants Contributed, to Our 
Culture* Benefic Press 


Foera n I Am An /meric^n 11 * Per-d. 
and give yovv feelings about it* 


Write a paragraph or 
pcer.i telling how immi- 
grants have helped 


Minorities Have Made America Great, 


Choose a famous immigrant and 


America. 


?S & R Warren Schloat. 


write a biographical sketch 
about him/her. 


Has this been the Maud 


rolk Senes in American History ff 2 
F3 k F Warren Schloat 


Design pesters a:vd/cr ad? 
advertise the Halted States 


of OpjDortiinj tjr 1 for all 
’oups? Why? 


In America Series 


to jxvjsib Iti immigrants. 


We are a nation of 


Carl Spangler* lerncr Publishers 


immigrants or ’• des- 




Prepare descriptive brochure 


cendants of iron grants’* 


The ImniK"ant , s Experience 
Harvard Social Studies Project 


fer possible immigrants giving 
information about opportunities 
in the United States* 


Explain* 


Necroes Who Helped America 
Madaline Stratton, Ginn & Co. 


Reports on prejudice, discrii-iina- 




Biographical FS // 5 52-5 1? 


tionj civil right r latvs and/or 




(County Media Center) 


segregation. 




Reading Exercises in Negro History 
Continental Press Inc. 


Di vide into groups representing 
c /iintries of the world* Prepare 
an international lunch of foods 




In These United States 


V. Jter? >tic of these res- 




Encyclopedia 


pective countries. 




Media Center Resources 


Listen to music of the various 




Great Names in American History 


rationalities* 




Laidlaw Bros. 


Suggestions for Learning Centers 
These may be teacher or student 
planned* The students collect 
data at the beginning of the 
Unit or establish the centers as 






a culminating activity. 
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Grc.de 5 Unit I - A Nation Evolves From Immigration 

CONCEPT-ORIENTED SUB-TITLE TEACHING 



B. Welding a Nation Through Immigration , H. PROBLEM 



(continued) 

1. Contribution 

(continued) 

2. Problems 

a. Discrimination 

b. Segregation 


(cont'd.) Discrimination 

Housing- Ghettos 
Job opportunity 
Religion 




I. What special probla 




How is immigration 
minorities? 




What are the major 
What are their spec 




Is anything being d 
groups? What can wa 
solve these problem 




J. Culminating Activit 

1. Plan and execut 
Exhibit contrib 
groups. Listen 
dances , games, < 

2. Write and prodc 
of the various 
life. 
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''Ives From Immigration 



VTITLE 




TEACHING 


STRATEGIES 










Lranigration 


XI. H. 


PROBLEMS 


CONTRIBUTIONS 


.nued ) 
ed) 


(cont'd.) 


Discrimination 
Housing- Ghettos 
Job oppwrtunity 
Religion 


Arts - Music 

Literature 
Science 
Technology 
S porta - Baseball 
Football 
Bowling 

Politics 



I. What special problems have immigrant groups faced? 



How is immigration related to the development of 
minorities? 

What are the major minority groups in America? 
Whvfc are their special problems? 

Is anything being done to help these minority 
groups? What can we do as individuals to help 
solve these problems? 

J. Culminating Activity 

1. Plan and execute an international fair. 

Exhibit contributions of various national 
groups. Listen to music, sample foods, 
dances, games, and other contributions. 

2. Write and produce a play showing contributions 
of the various national groups of American 
life. 
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Grade 5 Unit I 



VARIANTS IN STRATEGIES 

CONTENT AND MATERIALS AND CONTENT EVALUATION 

XI. (continued) 

Suggestions for Learning Centers 
(continued) 

A. The Contributions of each major minority 
group (Afro-American, Italian, etc.) 
utilize trade books, magazines, newspapers. 

B. Problems of Minorities in America. Con- 
sider present day problems such as 
housing and education. 

C. Stages of Immigration. 

How Americans Got Here 

1. Pre-Columbian 

2. Colonial 

3. Slave Trade 

4. Recent Immigration 

Do research in order to chart the various 
stages of immigration. Prepare charts 
and maps. Collect pictures. 

D. Immigration Laws in the United States. 

Do research to answer these questions: 

1. When were they written? 

2. Why were they written? 

3. What were some of the provisions 
of these laws? 

4. What is the quota system? How 
does it work? 

5 -. From which countries could the 
greatest number of people come 
to the United States? the least 
number? 

6. Why was the quota system for 
immigrants unfair? 

7. What do you think about the 
immigration laws? Why? 
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'rade 5 - Unit I - A Nation Evolves From Immigration 
CONCEPT-ORIENTED SUB-TITLE 



TEACHING STRATEGIES 



Welding a Nation Through Inmigration (continued) See "Variants in Strategies and Content" 



O 

ERLC 



45 



Grade 5 Unit I 



VARIANTS IN STRATEGICS 

CONTENT AND MATERIALS ANDCONTENT 



XI. (continued) 

Suggestions for Learning Centers 
(continued) 

E. Remembering Benjamin Banneker 

1. Read about Benjamin Banneker. Find 
out about the important events in 
his life. 

2. Benjamin Banneker was interested in 
the science of astronomy. Prepare a 
scrapbook on the subject (reports,, 
pictures and/or drawings about the 
various astronomical bodies. Is 
there any area of science in which 
you are interested? Why? (You may 
prefer to prepare a scrapbook on 
that subject). 

3. Benjamin Banneker wrote an almanac. 

How does an almanac differ from 
other books? What subjects would 
you need to learn before writing an 
almanac? Find out about Poor Richard's 
Almanac . 

4. Benjamin Banneker helped to derign 
plans for the city of Washington, D.C. 
Find out what work is involved in 
planning a city. Lay out the plans 
for a model city on a table using 
various materials. 

F. George Washington Carver 

1. Read to find out about the life and 
accomplishments of George Washington 
Carver. 

2. George was given a Bible. He kept 
this book for 70 years. Why do you 
think George treasured this book? 

Have you ever owned anything of 
value? Why was it of value to you? 

O 
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;rade 5 Unit I - A Nation Evolves From Immigration 

CONCEI T-ORISNTED SUP-TITLE TEACHING STRATEGIES 

3. Welding A Nation Through Immigration (continued) See "Variants in Strategies and Content" 
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Grade 5 Unit I 



VARIANTS IN STRATEGIES 

CONTENT AND MATERIALS AN D CONTENT EVALUATION 

XI. (continued) 

Suggestions Tor Learning Centers 
(continued) 

P. 2. (continued) 

Does something have to cost a lot of 
money in order to be treasured by a 
person? Why? Why not? 

3. .George left the Carvers in order to 
obtain an education. Why did he ha/e 
to leave home for an education? 

Would you ever leave home for some 
reason? What? How can you get an 
education? Will you ever have to 
leave home to complete your educa- 
tion? 

4. List the many things Dr. Carver 
made from the peanut and the sweet 
potato. Prepare a display of the 
products listed. 

5. Assemble a nature book. Collect 
pressed wild and domestic flowers, 
roots, stems, leaves and seeds. 

Then label each specimen that you 
have collected. 

G. Baseball 

1. Read about Jackie Robinson's life and 
hopes. 

2. Jackie was forced to leave school for 
a time in order to help his family. 

Have you ever had to go without some- 
thing in order to help someone in your 
family? Has anyone in your family ever 
gone without something in order to 
help you? Tell us about it. 

3. Collect and display pictures of other 
baseball players . Identify players vith 
teams and positions. 
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Grade 5 Unit I - A Nation Evolves From Immigration 

CONCEPT-ORIENTED SU3-TITLE TEACHING STRATEGIES 

3. Welding A Nation Through Immigration (continued) See "Variants in Strategies and Content" 
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Irade 5 Unit I 

CONTT'OT AID MATERIALS 



VARIANTS IP STRATSGL-5 
ATP CONTENT 



E VALUATION 



XI. (continued; 



G. (continued) 

4 . Describe the position of each player 
on a baseball team. 

5. Define the following baseball terms: 

a. 



e. 

f. 

g. 

h. 

i. 

J. 



Look through magazines and newspapers to 
see if you can find pictures and articles 
of people who are immigrating to America 
today. Make a collection of these. Tell 
the class who these people are and why 
they are Immigrating to America. 



runs 


1. 


pop-up 


outs 


m. 


dugout 


shortstop 


n. 


diamond 


umpire 


0. 


fly- 


grounder 


P. 


homer 


steal bases 


q* 


innings 


error 


r. 


catcher 


strike 


8. 


fielder 


bunt 


t. 


foul 


pitcher 

mound 


u. 


batter-up 


Immigrants 
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Grade 5 Unit II 



A NATION EHSRGES THROUGH CONFLICT TO A WORLD POVffiR 
EXPLANATION 

Man has been motivated in all ages by morals and ideals on the ' n rt hand, and 
by material wants and needs on the other. This unit looks at the various (‘."inflicts 
that have influenced the growth of our nation. An examination will be made of 
selected aspects of man's search for wealth, and his conflicting ideas that led to 
the eventual emergence of a nation as a world power. Consideration will be given 
to such possible results as shared settlements, negotiation, compromise and war. 



O 

ERIC 



Grade 5 Unit II - A Hation Enorges hreugh Conflict to a World Po*e r 



A HATIOR EMERGES THROUGH OOHFUCT 



OBJECTIVES 



1. Tbo student will bo ablo to identify the aa^er eansoa of tbo ago of 
exploration. 

2. The student will bo ablo to distinguish and analyse the reasons for 
tbo ostablishnsnt of tho various oolenies. 

3. Tbo student will bo ablo to list exsaplec of nan's disagroo n onts that 
have boon resolved through oo^roxlso. 

b. Tbo student nill bo able to list sons aa jer events and generalise 
oonoornlng factors that load to nor. 

5* Tbo student nill givs evidence of our oountry's growth through expansion. 

6. Tbo student will indicate oeaprohoasion that a gevemaont's inability to 
resolve differences is likely to result in oivil disturbanoos , riots* 
sr wars. 

7. Tbs student will bo able to obtain infernatien from tho various typos 
of asps. 
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Grade 5 Unit II - A Nation Emerges Through Conflict to a World Power. 



OUTLINE FOR UNIT II 

A NATION EMERGES THROUGH CONFLICT TO A WORLD PCWER 



A. War for empire 

1. Desire for wealth 

2. Security of position as a world power. 

B. Conflict of ideas. 

1. Taxation without representation 

2. Revolution for independence 

C. Internal conflict 

1. Basic fr sedans and civil rights 

2. Basic need for economic security 

3. Need to resolve urban problems 

D. The nation's role in world conflicts: 

leadership 
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Grade 5 Unit II - A Nation Emerges Through Conflict to a World Power 

CONCEPT-ORIENTED SUB-TITLE TEACHING STRATA 



A. America Born in Conflict I. Opener: 

A. Map of North America today. 

B. Map of same region during 17t 
claims. 

C. What do you know about these 
did they come to this land? 

D. Divide students into groups t. 
about the following countrier 
report: Spain, England, Franc 

Have children develop questio 
about each country. Make sur 
included . 

1. Who were some of the in 
each country? 

2. When did they come? 

3. Why did they come? 

h. What skills or expert is 

5. What problems did they 

6. What areas did they exp 

7. V/hat were the lasting r 

E. Begin an on-going vocabulary 

F. Start on-going class and indi 
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ition Emerges Through Conflict to a World Power 



vTED SUB-TITLE 



TEACHING STRATEGIES 



rnflict I. Opener: 

A. Map of North America today. Has it always been this way? 

B. Map of same region during 17th century showing various 
claims. 

C. What do you know about these early European people#? Why 
did they come to this land? 

D. Divide students into groups to read and gather information 
about the following countries in order to prepare a group 
report: Spain, England, France. 

Have children develop questions that should be answered 
about each country. Make sure the following questions are 
included. 

1. Who were some of the important men who came from 
each country? 

2. When did they come? 

3. Why did they come? 

4. What skills or expertise did they have? 

3. What problems did they have? 

6. What areas did they explore? 

7. What were the lasting results of their explorations? 

E. Begin an on-going vocabulary list, chart, notebook or box. 

F. Start on-going class and individual time-line. 







Grade 5 Unit II 

CONTENT St MATERIALS 



VARIANTS IN STRATEGIES 
AND CONTENT 



I. Map of North America today and 
during the 17th Century. 

Exploration and Colonization 
Paid, 2, Killeken Publishing 
Co., St. Louis, Missouri 
(Transparencies & Duplicating 
Pages) 

Baker 

The Story of Christopher 
C olumbus 
Ponce de Leon 

Dalgliesh 

America Begins 
The Co3 umbus Story 

Buehr, W. 

Spanish Conquistadors in 
North America 

F rench Explorers in America 
Berger 

Discoverers of the Ne w World 



I. Write and/or illustrate 
stories of the explorers 
(journals, logs, diaries). 

'Write biographies or poems 
for a class booklet about 
famous explorers. 

Trace routes on globes or 
maps. 

Make a mural showing a 
panorama of the explora- 
tion period. 

Play a game "Who Ar, I?' 1 







I. Usi-: 

grc : 



Fr 



Wn 

Re 

Pr 

he 



Usii 

di-a 

sue. 

1 



2 

3. 



A si. 



VARIANTS IN STRATEGIES 

AND CONTENT EVALUATION 



!?.y and 

ition 

Jhing 

"i 

.eating 



I* Write and/or illustrate 
stories of the explorers 
(journals, logs, diaries)# 

Write biographies or poems 
for a class booklet about 
famous explorers* 



Trace routes on globes or 
maps* 

"her 

Make a mural showing a 
panorama of the explora- 
tion period* 



Play a game "Who Am I?" 



si n 



■jnerica 



sw World 



I. Using the information acquired in 
groups, fill out individual charts* 





PEOPLE 


From 




To 




’.Then 




Reasons 




Problems 




Results 





Using the chart, have children 
draw conclusions in answer to 
such questions as the following: 

1. Can you find anything that 
is similar about all these 
explorers? 

2, What differences do you 
notice? 

3* How do you account for 

these differences and simi- 
larities? 

, "If you could write only 
one sentence about what 
you have been discussing, 
what would you write?" 
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A. This land is ;nrs2 (written 
English on bulletin bvird). 



J1 SOUS 3 
V.3€d iTi 



■t ip shcte" 

3 . 



OS' 1 



C, bake sure that t;v;: chi , Ire: 
various ecu ntries claimed * 

!). divide children into groin 
about each country’s at.t e?:*- 
s *■ \ t err en t true, 0 . i i ^ i r o r » i 
colonies wore estaolished 



i answ* ■ 

;U S-- 



kn i 1 d r an sh o i ill f i r 
1. When was the 
1 • Was i' t svi< ■ utijs fui? a 
and hnrlish settlemoj. 
3. ’.lien and vh^re were i 
French and English 
i, Who were some of the 
5. What vras life like ir 
A, i /hat we-o some of the 
the settlements? 

\ lr- va c 1 a 3 s s i mima r i 7 r to b r : 
differences. hr; ha size fir 
claimii: ^ c f o oe i and * ( Oh : 
Ore:/- W 



A, T:u q la na i r< . I (written :\ .‘Tcpc 

English on bulletin bjard). 

t. I;; sous:-. '--.s *:.t ;is- :n th • l?th cen+ ’ — 

used in 1— B. 

C. Vci'- " su re that the chili ran unJer stand that + i 
van -~ r ') 3 countr’ies la '< mod the land* 

). . d v ’ :ie children into groups to find inform*t,i~ 

■* each •' cun try’s attempts t- make the open 
statement t - kcHrm; shc^il.: concl’n* a that 
colonies were es* -hlished to hold their claims 



Children skivd. finl answers to the ^oliowcnp: 

1. When was the first settlement started 9 W 

2. Was it successful? If not, why? (first K 
and English settlements v/ere u/.sueoessfi: 

). When and where were the first successful 
French arid English settlements! 

4# V, r ho vrere some of the leaders? 

5 # What was life like in the settlements? 
o, What were some of the lasting i n.i lim.'/' r> u 
the settlements? 

. have class summarize to bring out similarities 
differences. Emphasize first conflicts over 
cl ai mi r g of same land® (Ohio /alley, hew Orl'u 
Orcf/ n* } 
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he ? r e n c - 1 a n d 1 r* i i s i *. 



Fi 3 h wick 

Jam esjy own.j, _ .. « ' .. s : 

Colony 

. t. -lT ford — F O CJ r, ] '] 

/rii aril th e F r ; ite«^ .■ -. * : s a 

hj>a:nsh and French dictionaries 

1 icturea of dpani ah i'eople 

j Let. :res of r ror.ch i eop'U, 



■ = • ' "i ^ f he '■ Ji; >'00*3 i b 1 

■•: 1 *fv q ■» " r ■ i h i “l ■* r , 

• - ■ “• • > b 1 11 4 o) 

and langaage. 7’hJ 3 car: bn <;<■. 
through Aravvir.gc, lists or 
i rar at: :: a t ions. 

An example of this influent . 
shown hv the array of Spanish 
French and dutch nares for 
towns and ether areas ii; .-Vnsr- 
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1.1 lust rate the i nfiuenc vi' *;;e 

hparish, r r^r.ch and '.'.relish c n 
American rustorr.s, 'I '-- 4 ui^, *\mls 
and language. This ■• .: be none 

through drawing': , Li. 3 to. or 
d r ar a t :, 7. aliens. 

An e xaiaj 1 e o f t hi s i n f i. uor; c 0 la 
shown by the array of Spanish, 
French ana Ortch names for cities, 
towns .h rd other areas in America. 



11 in t q ial: t? ee • li i s r :.e ' f 
* hem re 3 n have t h a 1 . rr. a i 0 i i 
o s 5 i bZi e for t h e :n t o a :: c v.r? - 
] lish H’hat. they cel. out 4 <:■ 



x e ad e r s hi r ojv 1 o ! u. r a? ter 
qualities . 

ilave children consider ether 
l -e r i oa s c : , u a r * a s of ex ; lu r a - 
tion such as e mi -..myr 
v;;i t er. C ocipa r o iv ' inri * ’ < : f 
differences ara chance - 
success* U3e :o : ws ; u ; e r s 
•aid magazines .v' a source 
of ref»3r*fii0r. 
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V. had tlv 

./hen ecu; it 
difference 

1. Compr- 

2. Sale 

3. "i.ve 
U - War 

Are these i 
flicts? He 
their diffe 

i 7 . Aid to tine 

Conflict of Ideas IV. Opener: 

A. r ’We have ar 

She snubs 
S’ K '.e forget 
'Shiah nebe 
ften.janl 

1. Discus 
’•Ti tte 
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